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To what extent did 
instructional practices 
and/or professional 

development improve 
classroom practices? 



Highest quality practices were in Language & Books and Interactions.
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The greatest differences were in Personal Care Routines and Program Structure. 



Highest quality practices were in Emotional and Behavioral Support.
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Highest quality practices were in Emotional Support and Classroom Organization.
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• Continue to help teachers 
identify strategies to increase the 
frequency, depth, and duration of 
engaging interactions with 
children.

• Provide additional learning 
opportunities that support 
children’s concept development.



What were the child outcomes related 
to academic achievement?



Focus: 
• Understanding of words 

(receptive vocabulary)

When is it 
administered:
• In the spring 

Who Receives it:
• 50% sample of Head Start 

children

Administration: 
• 10-15 minutes. Asks 

children to listen to a 
vocabulary word spoken by 
the assessor and then 
point to the picture of that 
word
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More English-speaking children were at the national average or above. 
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English-speaking students had higher PPVT-IV scores in spring on average than those 
who were ELL. When compared across ethnicity, children who are not Hispanic had 
higher PPVT-IV scores in spring on average than those who are Hispanic. 



Focus: 
• Auditory comprehension (child’s 

understanding of language) 

When is it administered:
• HS: Fall and spring

• EHS: Year round

Who Receives it:
• HS: New children in the fall and all 

children in the spring

• EHS: All children after 2nd and 3rd

birthday

Administration: 
• 25-45 minutes. Asks children to 

complete different tasks using 
pictures, toys, and answering 
questions



Overall, 22% of children scored at or above the national average in auditory 
comprehension in the spring.
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However, over 40% of toddlers at 2 sites scored in the below-average range.
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In the spring, 23 Spanish-speaking Early Head Start children’s auditory comprehension was 
assessed, and 13% scored at or above the national average in auditory comprehension. 



Pre-K girls’ auditory comprehension skills significantly improved over time from fall to 
spring assessment.
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Kellom had a slightly higher percentage of preschoolers at or above the national 
average.
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In the spring, 32 Spanish-speaking preschool children’s auditory comprehension was 
assessed, and 22% scored at or above the national average in auditory comprehension. 



Focus: 
• Literacy skills (communication, 

print/book awareness, and 
routines, rhymes, and social 
play

When is it administered:
• Fall and spring

Who Receives it:
• All EHS children between 6 

months and 3 ½ years of age

Administration: 
• 10-15 minutes. Teachers fill out 

form based upon observations 
of the child over the previous 3 
weeks



Overall, 40% of children scored at or above the national average in literacy skills in the spring. 
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At Kellom and Skinner, over 50% of children scored at the national average or above. 
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Kellom students had the most growth.
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Infants' and toddlers' literacy skills significantly improved over time from their fall to 
spring assessment.



Focus: 
• Executive function skills (working memory, impulse control, and 

cognitive flexibility)

When is it administered:
• Fall and spring

Who Receives it:
• All children 2 years and older

Administration: 
• 3-6 minutes. Asks children to sort cards using different rules on an iPad



Length of time in program did not predict changes in children's executive functioning 
scores from fall to spring.
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Gateway and Indian Hill had no toddlers in the below average range.
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Scores for Kellom were significantly higher in the spring.

Length of time in program did predict changes in children's executive functioning scores.



Focus: 
• Social and emotional skills 

When is it administered:
• Fall and spring

Who Receives it:
• All children in the fall and 

spring

Administration: 
• 10-15 minutes. Teachers fill 

out form based upon 
observations of the child 
over the previous 4 weeks



In the spring, 378 children's total protective factor scores were assessed, and 62% scored 
at or above the national average.
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At Gateway, Kellom, Kennedy, and Skinner, over 50% of children scored at the national average 
or above.
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More children at Kellom scored at the national average or above.  

Hispanic children had significantly higher Self-Regulation scores and significantly fewer 
Behavioral Concerns. 



• Consider diversifying supports for 

children who may need more 

individualized learning 

opportunities. 

• Identify strategies to support dual 

language learners' development 

and use of their home and English 

language skills. 

• Continue to utilize child and 

classroom evaluation data to 

support children’s development.
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Teaching songs had the largest difference between programs.
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On average, Educare and ELC parents rated supports similarly.
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Parent reports of food running out were similar across programs.

98% of parents reported that they bounce back quickly after hard times.

%
Educare Omaha n=194

ELC n=126



• Utilize data from parent 
surveys to provide 
additional support to 
families that experience 
food insecurities.

• Consider offering 
additional supports to 
families that experience 
depression symptoms.
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% that agreed or strongly agreed

% that agreed or strongly agreed
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No ELC parents reported that the questions 

were not age-appropriate, but most parents 

(about 90%) had never had the conversations 

with their children in the last year.

125 ELC Families

192 Educare Families

Approximately 25% of Educare families reported that 

the conversations about racial and ethnic identity and 

discrimination were not age-appropriate. The majority 

of the rest of the parents reported that they never 

had those conversations.



Teachers are rarely having conversations about 

racial and ethnic identity discrimination in their 

classrooms. 

63 ELC Staff

75 Educare Staff

Talking to children about discrimination or prejudice 

against their racial or ethnic group was the 

conversation reported most often by the teachers at 

Educare Omaha (11%) and ELC (5%).







• Consider continued 
training and conversations 
on the importance of 
racial and cultural identity.  

• Find additional ways to 
represent families' 
cultures and beliefs 
throughout the entire 
year.






